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AN ‘ RESEGREGATION: A SECOND GENERATION SCHOOL DESEGREGATION ISSUE
L& . ~ - . - %
Preface:

o 7 This paper on issues in school resegregatlon is presented as both a

position paper and the formulation of the research agenda for the Desegre~

gation Studies Unit, National Institute of Education. It~has as its basic

- purposes the folldwing” 1) To 1dent1fy system mechanigns and processes

—— e,

employed to ach1eve and enhance racial resegregation in’ educatioﬂy 2) to
p1ace an understanding of these mechanisms and processes w1thin the context
of the national desegregation efforts, 3) to present the rationalefor the

National Institute of Education 1nc1uding resegregation as a program effort
: * ¢ w
‘within the Desegregation Studies Unit; 4) to review current research -

'findings and analyses ‘'in the area of resegregation; and 5) to present the
- ) N.I.E. research priorities in, this area. 2 .
( o ThesNational Institute of Edneation (N.I.E.) was created by an.Act
: f , o of Congress in 1972. The.Institute'ﬁas-given the mandate to attack,critiealk

I problems in American education through research and development. In :
. . ] E r" i . ' N ! : '
response_tonghisAmandate, N.I.E. hasfdeveloped a strong research and problem
. e o ] : o . - =
oriented program responsive to the concerns of Congress, the educational

;.' - © community, and-fhe\lag/pﬁblic;"N.Ifzm:has.appropriately stated:' .

America's future is its children. The quality of education they receive,

- 5

b e

and the degree to which_such‘schoo1ing prepared them ¥for later life will.

determine what the future will be.




& .
relocation by whites which has the’ consequenco of diminishing the numberr

'_of white students in the city schools or the withdrawl of white students_:;

. students along racial lines.

v

In a number'of areas across the nation, a variety of mechanisms have = . -

A >

been operationalized which have the effect to restablish separate and .

-

segregated schooling for. white and black children. Some of these processes .

and mechanisms which facilitate resegregation are 1) white flight residential

£

“~from¢€he public school syatem as a means to avoid desegregation° '2) the

processes of “pushing_out" through a variety of giechanisms both minority .

students and educators from the school system; 3) the disportionate use . . -~ " .-

’

of suspensions and explusions against minor1ty students, 4) the tracking

of minority students into curriculum areas different “than thOSe emphaized

F—
s

- for white students, 5) grouping or -assigning- students to classes ‘and other

school activities on a racial basis so as to max1mize racial separation,

and’ 6) the use of test scores,as a basis for the resegregation of

? . &

.
o [

It is the concern of the Desegregation Studies Unit to learn more of
%
these processes and mechanisms in order to assist school personnel in
their_efforts toadesegregate our nation' 8 public'schools.

a
.~

S . emr1

BackgrOund'

Twenty years after the momentous Brown V. Board of Education decree of the i

o

United States Supreme Court, a number of problems related to school desegrega- e

tion have emerged. Whlle scme were associated with the~first steps at o ,s~

achieving desegregated public school systems, others, frequently termed ’.'~h,{ .

’"second generation" desegregation problems,vhave come into prominance.’

‘\
\\
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. . . . R ..' r .
These second,generation'desegregation_problems-are’a reflection of the
. . : R

failure of publie education, in significant ways, to achieve the goals

expresse& in the Brown decision. Much of our present faxlure has been

Ce

due simply ‘to the lack of preparatlon w1th1n both the educatlanal

. * - and larger nat10na1 commun1t1es to rece1ve Amerlcans of all backgrounds o

. into full participation of publlc education. Another part of the

.

: fallure, however, has been the deliberate efforts by some to forgstall

R

desegregation and to minlmlze its effeetlveness when 1tfdoes ogcur;
. E T . o A e
Pridr_to 1954, de jure segregatiOn,tseparate and unequal, ‘was

'

clearly the law of the land in the-South, Outside of the gouth, de”
v - facto segregatioﬁ appeared to be more nearly the norm. In the south,

racidlly separate’schools'here decteed by law.as'well asﬁby custom. In.
) . ‘the hon-south, @gcriminatory reéidential—pat@erns; employhent'polieies,‘

e and the éstabléshment of school'lihésIto.minimizeQ"the servicihg of - ."?
separate and istihet raeial and edonomic groups‘almost/repireated in _A; iA‘f

‘ 1

rea11ty the condltlons of the South. ’The_assumptioﬁ that segregated
%) '

'

schools in the non;so' LS prrmar11y a de facto phen enon is presently

‘a.e ’

. be1ng tested in the courts.1 What has beeri assumed o be de facto segrega-

“tion in the non-south is ﬁrequently being proved to be de jure 1nstead

- -
- v et s Wn = -

1. On June 21, 1974 the Federal Dlstr1ct Court in Boston found that the
Boston School Commlttee hadxunconstltutlonally fostered and maintained a
‘segregated school system. 'The ruling was a sweeping condemnatlon of the
Boston School Committee policies which the Court found has been 'knowingly *
designed to foster segregation." (p.siv) Desegregation the Boston Public
Schools: A Crisis in Civic Respons1b111ty. United States Commissiod on
'Civil Rights, August, 1975. Denver, Indianapolis, Pontiac, and Watexbury,
.Connecticut are other cases in which the court found the exlstenee of

de jure Segregatlon in the non-south.

ean




" natural increases in racial groups, but rather to’ the outmigration of

-

~lost on the,American public. The" concept of "white flight" is now one that 1

:composition of American cities is not due primarily to changes in the

" As is evident from the forty cities 'in Farley's sample, white enroll-

° @Given this background it is not at all,surpriédng that the
efforts to achieve desegregated public education have encountered .j
difficulties. Furthermore, it has been the minority students and educa—
tors ‘who have born the brunt of resistance; to their full partic1pation ‘
in the‘educational sector of our society. It is they who have been

the targets of the vast maJorlty of efforts at resegregation.

Resegregation Processes: White Fllght ' -

The slgniflcance of "white rlighGF as an pnenomenon 1nfluencing

possibilities and potentials for school resegregation can be seen o

in the follow1ngtab1es (cf.1-3). As is ev1dent, changes in the racial

qwhites. Consequently, opportunities for school 1ntegrat10n diminish as the
racia% proportions ijn the cities change w1th thenex§dus of white .
residénts. Table & focuses ‘more specifically on the school districts “
themSelves, both in the northern and southern regions of the country..

nt declinedwin_ar, 1 but three instances between the ‘years 1 1967 and “;f

1972. Such data give evidence of what is a broad based mo¥vement

currently underway among certain segments of the American populdtion.

qu fact that such population shifts areoccurring has not been . : 21

el
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. * TABLE1L *
RISLES IN THE PERCENT OF POPULATION O'THER THAN WIHTE AND COMPONENTS OF THE KISE., 11 CITIES:
) 1950-60 AND 1960-70 : ‘ .
New York . Philv- Bolti- Weehing- St New - ‘Glcw- R l.vosl
Cily delphia wore  ton, D.C. Leuis Oslecans Dewroit Chicago land Atlanta Angeles
Pereent othor than white: o N o
, 1930 ' - 9.8 18.3 23.3 5.4 130 320 16 4 14.1 16.4 36.6 0.8
- 1960 147 267 35.0 548 Fragy o 374 29,2 236 239 383 6.8
1o 22.8 341 46.9 72.1 413 454 4455 344 390 516 223
PeteeatOf 1930260 rise in N ’
© Cplreent shier than white due
tor : . .
1) Higher yute of natural ’ 1 3} T e
intieast ame ng 1aees other ’ i | T
than white : 30.2 283 7.8 21.3 214 53.7 19.2 27.8 203 a 323
B £2) hemnraon of races . K : :
v e thor v hiae : 354 249 . 227 172 152 "6 25.1 329 3.1 4 ol
= (3) Ducicration of whites 34.4 46.8 / 49.5 61.5 63.4 43.7° 55.7 393 476 a "
Porent ui 1960 -70 risc in : / / . X )
pumcmf’.nh.-r Ahaphite-due- ‘i : Se e | ) ' . 1
B T ' B ‘ !
(1) i b ¢ e of natural : f
,(, B re e e il 0 1S ) o : ;
Cothe: than v 27.5 300 /354 274 26 37.4 18.0 208 18.8 19.5 37.v
{(2Y honceranion of taces : ‘ o . . E
athict Than shite 44.3 13.7 14.4 9.1 2238 190 - . 25.1 $86.5 3
£3) Outraqation of ‘ i 73.1¢  62.6° 81.2¢ . ;
wWhitis 285 56.3 50.2 62.5 590 S5t.1 553 6.5
*SOURCE: Larry H. Long, "Racial Composition of Cities", ‘Land Economics, p. 261 ;




. : ) :
: SQURCE: Lary H, Long, "Racial Composition of Cities'", Land Economics p. 263
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TABLE 2% |

N ¢ : . . ) 4

RATE OF POPULATION CHANGE DUE TO NATURAL INCREASE AND NET MIGRATION, FOR 1] CITIES:
' 195060 'A(ND 1960-70

New Yok Flula-  Balti- - Washing-  SI New Cleve- © - - Los |

’ City  -delphiz more  ton, D.C. Louis Orlcans Detroit Chicago land  Athamta Angeles

Rate of peovlation «.h.angu (Fé?.& :
to naturil increase 0
White : o .
1950- 60 .0.073 0.072 (.087 0676 ° 0.093 0.121 0116 0.089 0.114 " 0. 106:

190t <51 0.051 0.038 0.03¢ 0.005 0.U25 = 0.056 0.036  °0.052: 0.667 G.071 0.073;

Othet rayes ' . ’ . . : ' ¥
T 19a0 6U \ £ 0.252 .0.244 0.281 * 0.284 0268 10.278 0323 0.334- 0.328 3 0.337;
19506~70 0.244 U182 0.209 0.219 0.20f - 0.198 0.180 0.249 0.147 0.197 0.253;

Rate of ;-.'-;-.nlutionu change due - . ' o - .
to i aation - . /
Whue _ T ~ ’ : A ' L
195000 -0.140 —0.205 -0.244 - -0.409 -0.332 -0.109 -0.350 -fl).2lSN -0 29 a 0.070;
- Juegen o =0.133  —0.163 -0.249 =—0392 -0.340 -0.231 .-0.327 -1“0.?.38 =p.331 -0.274 "0.0f;.i
. O.ll_ur faces ) ¥ , . . o ) § ‘ ! . o
o 193000 o Q.218 0.164 0.172 0.189 0.131 0.008- 0290 ‘0310 {.3567 . *- 0.6.?\7_
el L 196070 S 0.334 0.062 0.086 0.083 -0.012 -0.050, 0.200 'O.ISS;j Ot . 0175 - b.'.‘r‘l;
t .- B » e eale e b+ 4 eam o  — . . .- B b P — e
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TCHANCTES IN THE PERCENT OF I‘O"ULAT ON OTHER lll AN WHITE IN Pl SMSAS QUTSIDE THE (‘['\"I‘R:\L (‘IT\'
: 1950-60 AND 1960-707
l'hil:x- . \Viu:h- St ' :
New. delphis, Balli-  inpton,  FLows,  New . - Clevel- L Los kb
Youk,  Pa- more,  D.Co- Mo— Odeans,  Detroile Chicago,  Lind,  Attinta,  Angeles];
N.Y. N.J." < Md. Md-Vao I fa. Mich, Hin Ohio Ga. Culif,
Jureent other then white: . ; -
1930 4.5 6.3 10.2 8.7 1.3 15.6 5.1 19 0.9 7 130 2,9
1960 . S0 57 69 « 65 12 143 38 30 (58 &6 47
170 6J 6.1 6.2 89 1.3 1.8 1.9 - 3.5 4.0 6.3 R4
Rat: of sopulation change due 4 7o -
i etaral increase . . ‘
Whic .
11,000 0.1v8 0.183 0.238 0374 0213 0353 0.320 D.214 00189 « 0.202 |
RERA RN} 0.102 0137  0.160 0.387 . 0.132 0229 0.168 0141 © 0105 . 0.213 0.122 |
S TSRS AR ) : - ' . 1
RERIN D] 0.259 - 0224 0217 0.165 .25 0.468 0.3G8  0.444 0222 N 0.3300}
toeg -0 N 0.264  0.124 88  0.233 A36 0 0.434 0256 . 0380 0743 0242 0.390 |3
Rate of p:‘x;:x‘;htion change due 4 ' ) }
©uowsiration
LSS o N D
1930-00 0.551 0328 0.554 0.62¢ 0.32 0.775 0.493 0.487 0477 ¥ 0.395 §
160 70 0.144 0260 0.232 0613 0231 0.270 0.118  0.202  0.123 0.310 0018 |
Otlier 1aces , ' o S
Turu-60 0.704 ~ -0.118 -0.018 0.235 0.051 0.451 -0.034 . 0400 0395 ¢ 1.207
1960-70 0331 0232 .0.046 0.767 37 0.066 Q.OQS' 0.149 4231 0.005 0.732.
Siewreess oo lable 1. o - <
AGNL A e b lnad as of 1960, C s .
Yoamdon Co,, NS, inchinded wilhll‘li‘ihuh'lpllin ‘Cu.hPil., 1o forpl central.city. . . . ‘"xt
hotensds e annexations during the 1950-60 decade prahibit reliable estimation of natueal increase and net migration. o
' T i
=i='SOURCE: Larry H. Long, "Racial Composifion of Cities", L&nd Economics, p. 264
Ll o ) -
¢ BN




o ST : , Table 4A
- Measures of School Segregation, Percentage Change in White
. o Enrollment and Annual Growth Rates of Population for Twenty
o Largest Central City Schaol Districts by Regions
. SOUTHERN SCHOO: DISTRICTS . )
N ' ' . . P )
: ‘ - . e ) Escisaced Acnual
: p # Crowth Rates
. Hega: i .
" "‘foi;uz.icfﬁ:”l " Percentage of the Cley's
%] Change Taeal Papulictnad
Chanze ° in Wiiee 960 © 1370
1967 - Encollment to o
- N 1967 1972 o 1972 1967 to 1972 190 1973
3 Housteh 92 80 -
>, Baleizoce > a1 89 i: 'g 2.4 +2.0%
\ Miant? 92 &7 23 o8 -0.4 -t.0
Gashington , 17 om + -0 ¥.0 +2.4
. . Dallag . 92 89 -3 21 2 .1 0.9
L 92 + C =27 -{g :Eg
95 8L -14 -54 0.1 22
95 85 -9 - 13 -0.2 +7
92 22 ~70 ~21 4.5 ol
. 81 8 -7 -39 0.6 11
CTREY) -48 -
Fe. Lyudsgdate® 33 43 =50 +f2‘ g i’},i 1018
83 15 -7} +8 24 i T
8irainghan 94 81 -3 - -3 _1- +3.5
rc. Worth 93 73 =20 ‘Z27 m'J 93
Kanzas Cley 79 85 +7 -10 .0.7 2.7
) . Tulsa 97 32 -15 -19 ._1-9 -1.2 .
R © © ‘Charlotcse a7 13 -54 -13 +2.Q +0.3
Oxlahooa Cley 97 25 -n L -39 e oo
o : $an Antonlo o 88 713 -0 -13 «H0.8 +.1
i+
e S S : - !
‘a, Data refer to Dade County .
b. Jacksonville city is identical to Duval County.
N c. Nashville city is identical to Davidson County. !
d./ Data refer to Broward County.
e. Data refer to Hillsborough County.. - o i
- £. Data refer to Mecklenburg County. .
: g. Growth rates for 1960 to 1970 are based on the city boundaries ag
c defined in 1960, Growth ratee for 1970 to 1973 are based on city
, - boundaries as defifted in 1970. .
) 'SOURCE: 'Farley, Reynolds "School Integration and White Flight,"
. Symposium on School Desegregation and White Flight,
Center. For National Policy Review, Washimgton, D.C, 1974,
r "
- - M ? f .
. Tt . “ . . R .
-\‘ - . <
. ‘
. .*, . £ \
ERIC T | o |
: _' * <
- “~ ; .
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- . Table 4B

Measutes of School Segregatlom Percentage Change in Whice
Enrollment and Annual Growth Rates of Population for Twen“y
Largest  Central City School Districks by Region

. NORTHERN SCHOOL DISTRICTS
- \
| eonm ot sl paccantane
* .~ Chaage
Changa fa Whice
. 1967 ~ Earollrent
1967 1972 ro 1972 1967 to 1972

New Yock 52 - 54 +2 ~5
hlcago - 92 93 L . -23
Lzs Aax2les . 39 37 -2 L -12
Reczole - & 79 78 -1 =30
Philatalphia . 75 31 +3 . =6
leveland 9. 92 +2 ~13
Tadiasapoils” 35 T 3¢ . -5 . -25
Mllvauxaa ‘88 184 .ooh o -19
San Dlego ‘ 3. 79 -8 2\9 . -10
Coluahus 8L 76 SN -12

Bosten 17 T B RS T
Hewathk 63 69 L X
Clacianack . 77 16 =1 , =29
Denver , a2 53 -5 - -13
Poctland o %5 ~13 - - -20
+ Saa Feacclsco + 87 20 -47 : <25
. 3eatele 65 652 -3 . ~44
Pkeceshurpgh 712 74 +2 =32
Bu€falo 80 74 -6 =17

Minaespolis vy 7L -3 -37

“ ’

_SOURCE: Farley, 'keynolds "School Integration, and White FllghL
' Symposium on School Desegregation and White Flight.

Estizated” Arwual )

Growth Rarzes

of tha Cicy's -
Tocal®?souiacing
1960 . 1970

t3 to
1u7g 1973
.12 -1.0%
-0N.3 -1.8 M
+1.2 0.7
-1.0 “2.5
-0.2 1.5
-1.5 -3.1 ' R
-0.9 ~0.17
-0.4% -t.1
+L.8 +2.5 |
+H.9 +.1 o
~0.9 -1.1 e
-0.6 -1.2
-1.1 1.9 .
.3 .1
-0.2 -0.5 —
-n.3 -1.3 * .
-N.5 -1.7
-1.5 2.5 . €
L3 2 -2.6
-l.4 3.7 N .

antervfor National Policy Review, Washingtom, D.C. 1974,
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'accepted as part of the general discourse. Consider excerpts from the

Star newspaper, and entigled "Dallas--Whites Fleeing 1n‘the Face of -

' years as ‘the® inner city has bgcome progressively blacker and the

" guburbs whiter. This year for the first time, white students became the

fintegrated school settings. (Note: The Federal Distriéb Court order fo;

- the desegregation of, the Memphis public schools was implemented on

2 . L ]
3 N . L
. 3

- N
;

s B : v R .-

following article, written on Octobei lS 1975, published in The Wthington

-
..

Integration': ' ) .

"pallas. has been’ a classic example of white flight in the past ten ,

~
<

minority in bhg 136,000 student Dallas Independent School Distric*

The “breakdown how is about 40 percent white &nd 60 bercent other raceS... ..

a few years back it was just the opposite." o : T
: : \ N

Likewise, consider the following data on changes in white enrollment*’

?

in the Memphis,'Tennessee, public schools. The dramatic shifts of the past

few years has exacerbated difficulties in creating and sustdining viable

~ r
I“ .

/

»

G : r By
Memphis Public Schools ! . TABLE 5

20th Day of School _Mhite/Black “Enrollment =  Kinderg. Total

Fall of Ratio Grades 1-12 & Spec. Enrollment
~1963 50.7/49.3 - 109,134 87 110,011 !
v 1964 , . 48.9/51.1 110,980 - - 1,051 . 112,031
1965 - ' 19.8/50.2 118,995 1;233 o 120,228
-'1966 - 48.4/51.6 120,877 = 2,121 122,998
1967 47.4/52.6 121,508 2,500 - 124,008
1968 46.3/53.7 124,896 2,858 124,75%
1969 | 44.8/55.2 130,952, 3,551 134,503 ‘g
1970 - 48,2/51.8 144,290 3,725 148,015
1971. 46.2/53.8 , 141,308 « 5,240 146,545
1972 42.3/57.7 © 132,293 . 6,820 139,113
1973 32.0/68.0 - 111,352 8,398 119,750 *
1974 29.5/70.5 106,552 9,29 115,846

Jan, 1975 © 29.2/70.8 - - - - - 116,098.




Source:

" Edgerton, -John "Pub11c School In Memphls° Struggling,

But With Head Well Above Water,” Southern Journal,;
Spring, 1975, p.3 - s -

-,

It any d1scuss:on of white f11ght itvis, 1mportant to note that not
‘all"flight" necessarily implies gebgraphic relocation.b One increasing
prevelant process at work whlch fosters resegregatlon is the "flight"

of white students into pri"ate schools. Aga1n, referr1ng to Memphls, '

- 35,365 students were in private schools during ‘the 1974-1975 academic ’

7 year.; That numbexr represents nearly a 20 000 student increase ‘'since the

°imp1ementation of the desegregatlon plan for the pub11c 'schools. On a
%

state wide ba31s, tye following table suggests, for selected states

during 1973- 1974, the number of'white private academies as well. as

.

-
the total number estrmated for. the state. Though these figures are . °

<" South Carolina

only approximate, they do suggest the dlmensions to W'i? "&iight"o_ ;5>
has occurred. "f o o o "; - - . |
R T O Tables )
Number of White Academies and ‘Enrollments for Selected
- Southern States, 1973~ 1974 (approxlmate flgures) “ < .
CsTAIE ¢ * NUMBER OF AGADEMIES' = - ENROLLMENT
lovisiana . | . 464 - - " 156,000
k'kentuck§ 310 f‘; ”70,906 .
- Alabama "-300 T 26,500 -
Texas R - '125,00@_
_Florida - g e IR0
Mi'ss 1ssi'.pni ’ B 200 -'6‘5,000“'
185 47,000 2
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- There is one additional piece of informatiom that, at~least,
indirectly, sheds light,on the-size of the private“sehool sector in

, the United States: There are approxlmately 18 500 pr1vate elementary

and secondary schools in the country. -0f this. number, it is known

-

approximately 13 500 have an established polxcy of open admiss1ons. :

. 'There are an additional 2,500 where the ehrollment pollcy 1s unclear,_f

NS

v and there are 2,500 which have an explicit pollcy of non-open enrollment.,d'g

>

It is anticipated a s1zeab1e majority, if not nearly all, of these non-

open enrollment schools are pr1vare wh;;e/aeademies.

Resegregation Processes: The Displacenfut-of Black Educators n

During the'dismantling of the duai school system in the South= many

"

-

black educators were demoted or dlsmissed altogether. New criteria of. -

hiring and‘promotion as ‘well as new retention.procedures worked to .the
disadvantage of this' group. Smith and--Sm‘ith (1974) . estimated i:hat by

1970 in the seventeen Southern and Border States, 31 584 black teachers

tota

were displaced by‘discriminatory Hiring and dismlssaISu -Their data.are

presented.in more detail in Tables 7 and 8 to follow. The consequences®

of-such procedures are not only detrimental and destructive to'the e

Cmy
-

black community, but to the possibilities for generating and sustainlng-'

1ntegrated ﬁacufties in the public schools of these states.A

-ZfResegregation-Processes: Student Suspensions and Explusions ‘ oA

.

In an extensive analy81s of both the extent and the dynamics of & .

studeht,suspensions;and egplus1ons,wSchool,Sgspensionsw- Are.Thez

‘ﬁelning Children, a 1975 reoort of the Children?s-Defense Fund,

Y
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. Table 7

e

Employment and Dollar Loss for Blm.k Educmors in Sevcmeen Suuthern .md Border States

FullToxt Provided by ERIC. -

EEY

-

. : . Expcclcd
Number of
. LT Black Nunber of
= ' Teachers " Black
Under Teachers -
Singleton Actual Displaced by Cast to
Overall ‘ Degree Base Number of Discrimina- Average Black
" Ppupil Number of on Pupil . Black . . tory Hiring - ‘Teacher Community.
@ Teacher Black Teacher ° Teachers. - Per Cent . _ and Dismis- Salary in Doltars
State Ratio Students -~ - Ratio -1970 - Differenve sals 1970 1970
ALA. | 25 © 268,593 10,744 yas2 .12 12930 6,954 8,984,568. °
. ARK, 24 107,213 4,289 3,121 Ly 1,168 6,445 7,827,768 ¢
‘DEL.. - .23 26,418 1,149 - BO4 a0 145 9,300 - 3,208,500
- FLA, 2w 332,12 13,838 11,340 1R 2,498 600 21,482,800
GA. 25 364,865 14,595 12,236 16 . 2,359 7372 17,390,548
K'Y, . =25 61,473 -2,459 1,27 0 7 47 1,172 7.624 8935320
LA M 340,447 " 14,185 12,145 14 S 2,040 7220 14,728 500
MD. - 28 220,166 8,807 7,252 - 17 ' 1,555 -Y,85 15,371,175
. MISS. . 4 271,932 © 11,331 29,163 19 2,168 6,012 “13,034,016
MO. 24 141,005 5,875 I K21 37 2,230 8,091 18,042,930
. N.C, 25 351,182 14,047 10,99, 2 3,051 7,744 ©23,626,944
S + OKLA. 24 47,720 1,988 1400 - 29 - - -SEN 7,139 4,197,732
C _ 5.C. .25 262974 - - 10,519 8,482 19 2,037 - 7,000 - 14,259,000
) : TENN, 26 188,754 7,260 5,724 21 1,536 7,290 11,197,440
TEX. 23 398,187 17,312 12,672 % 1,640 7,503 34,813,920
VA. 23 258,280 11,230 8,408 24 L 2,737 8,200 22,402,400
T W.VA. 24 Co89Mm M- 618 . 21 173 7,850 ©1LISR.050-
TOTALS N/A 3,660,322 150,419 118,835 - - 31,584 + . - 241,561,903
st
- . w v
. 7 SOURCE: Smith, John and Bette M. Smith, '"Desegregation in the South and .the Demise
... of the Black Educatom#ﬂ#__ﬁc_mw |
"Vol., 20, No. I. (Wlnter, 1974) p. 35. i
’ P “ K i
¥
o N . . 5 ® E ‘(
oo T )
O . . .
IC - ; :




;_ '_' o provides ample data on the scopedof this'problem.? The report noted .
i}f}” T .' that more than one million students wetre susperded at some time during,
%;“ .'_ :p the 1972:1973 academic year:. The‘iargesg majority‘of such suspensiOns_
were concentrated in thesecondary'schools whereon"the ayerege, one of -
}f_' ;' : every,thirteen{students'was suspended at 1e3st:once. 'Bleckystudents
during this.time period:were suspended.at more'than twice the rate of

- any other racial or ethnic-group.. The report interpreted this rate

fn the following fashion. They suggested‘it was due "in large parts

to the result ‘of racial discriminatiOn,1nsensitiv1ty, and ignorance as

well as part and parcel of a pervasive intolerance.by school officials

o

_for all students who;hre.ditferent in a number of ways." (p.'9),Tab1e;
9 through 11 report»pertinent-data-from the:Children&s Defense Fund
NP _ - study.b :

| | Though the data in the study are two years older thanvthat of the f

Children s Defense Fund study, and the number of school districts in ‘_6

the sample SOmewhat. ‘smaller, comparable andings Were "reported by the . d

National Educational Association's study of 1,227 of-the 2,831 school

ks districts it surveyed during the 1970 1971 academic year.3 Among the

findings reported in this study, the minorlty explusion rate was:

' g . f ~-doub1e the non-minority rate—in~31 districts; N .7

..‘ _.‘\. N R ' . --';-‘---- ------------- l‘. . :

e 2. .-Data for this report of the Children s Defense fund was based on the o
' 2,862 school distriets througitout the country who responded to a special e

_ ‘survey of the Office of Civil Rights, Department ‘of Health, ’Education and T
iLMtWQlfare, —The survey was.cnnducted,lnleZZAand 1973. _ . . &

3. 1971 Survey of Minority explusion in 2 831 Districts NEA Teacher. nghts.

3
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‘TABLE 8
Eﬁployment Rate Black Pr1nc1pals, vs. White Pr1nc1pals 1n‘the—SOuth.

' During the Slxties

Black}Principale
Job Reduction

WHITE PRINCIPALS .

1965- 70 . 179 "16.

=

ack junior h1g\ pr1nc1pals reduced - from 141 to 54

bE11m1nated 66 or 19% of Black principalships T
CEliminated 68 or 19% of Black principalships _ >
dIn two-year period, 250 Black principals dlsplaced

Source Sm1th and Smith, Jbid, p. 36 N f -

~'. ;-triple"the non—minority'?ate in 26'dietricts;
‘_—-quadruple ‘the non-minority rate in 16 dlstrlcts,
"--five to ten t1mes the non-minorlty rate in 49 districte,
--greater than ten times the non-minority rate in 25 dlstricts. '
But there is another stony as well, The 1evels of suspen51ons-and
exp1u31ons are notdhnlform throughout the country. One flnds signlfi-

cant variatlons both betweeu cit1es of. dlfferent states ‘as well .AS"

‘between cities in the same state Consider findings of Tables ;2 and 13.

o

b
~I

STATE ~ YEARS(S) ~ FROM  ~=-- TO . . ~HIRED
“Ala.* ¢, 1966-70 - 210 57 .
Ark, 7 1963-71 134 - 34 - .
Flaﬁ - 1965-70 102 .. ~13 o
Ga. » '1968-70 R T 75
Ky, . . . 1965-69 350 36 .

La.% © 7 1968-70 e _ 8 ;
MlSS.d . e - - o A
Md. R .-;,:__19’5& -68 ~ 44 _ 31 . From 167 in 1954

LR . © . to 280 in 1968 :
N.C, , 1963~ 70 227 , 8 - '
" S.C. S ©1965-70 - 14 33" _
Tenn. tLoeT 1965- 70(7) 13 17 : _
Texas % No Statisties ... - - _ % o n
‘ Va. AN .

A
-3
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— - Table 9 ¢ )
B / ) - Students Suspended at Least Qnce o ) N
: . During the 1972-197 3 Scitool Year
. S Suspension by Race’
Foral
v Including
L - EUniden- '
Lt et - - " gfied  White  Black_  Spanish Jadien  Asan . =
» v Elementary and Number 1.012.342 471948 291437 57402 3957 1,987
" Secand:zy -Percent Susp.. P ) I A
‘Secondary Nuniber 93,27€ 434954 337.384 51639 3485 1786 ¢
. Percent Susp. . 3.0% 6.0% 11.8% . 6.17% 56% 247
Eleméntary, Number © 119071 36994 355053 5783 470 201
e et 05:+ 05 13T 04T g% a2
SOURCE: _ School Suspensions: .Are They Help:.ng Chlldren?
Children s Defense’ "Fund, Washington, D. C., 1974 pu. 63" "
. S . \\, Uk
Table 10 JRE VA ..”, N
Twenty Worst Districts i n OCR Survey for Bl@@f—’Student Saspensmns . A
S : (1972 1973) AR
Elememnry -and-Secondary Schools Combinzd
Nurnber LT Pércent- o .
Sus . c s . Sus L \
Rank District pended Districr ] pended ) L To-h
"1 . Cleveland, Ohio 8413 Joliet, I - 639 C
2 Orleans Parish; La. 7,993 Prowso,’lll 53.1
3. DuvalCounty, Fla. . - 6.628  Bleom. I} . 49.6
.4 Dailas,Independent, Tex. 6,324 Ceantral Union, Calif.! 480 -
5 Memph;s. Jenn. 6,173 Zion-Benton, 1L 412"
6 Pittsburgh: Pa. - '5,6%4 Roseville, Calif.* 436
7 Detroit, Mich. . 5,560 Fremont, Jhic, 42.2
8 Milwaukee, Wisc. 5.401 Worth, lIL' 404
. 9 Houston, Tex. 5,18t _ Thorton, mr’ 40.1
10 Indianapolis, Ind. 4,643 Merced Union, Caln ! 0.0
- 11 Prince Georges County. Md, 4438 North Chicago, HIL.' . 38.0
12 Caddo Parish. La.. 4262  Oroville-Union, Calu‘. 3700 A
13 Jefferson Parish, La. 4,014 Millville, N.J. 36.5 ‘
14 E.Baton Rouge, La.’ 3960 - Monmouth. NI 35.2
: 1§ Dade County, Fla. -3.634 Ewing, N.J. 35.0° L.
16 Aflanu, Ga. -3.354 Bramen, 1! -34.8 o
v "¥7  Richland County.S.C. 3,018  Dglano, Calif! 336
' 18 Richmond, Calil. ! 3011 S. Gloucester Coun.ty 33.2 v
19 Nodolk. Ya. ‘2882  Henderson, Ky. . 330
20 Hxl‘shatouzh Coumy. FI.: 2850 ' Sweetwater, Calif.’ 322 . ) R
SOURCE:. School Suspensions: Are They Hel ing Children? g
- Children's Defense Fund, Waghingtod, D.C., 1974, p. 68
Vs - e St ) .
’ . . . . - . . _
’:i:“;;' | v ’ ) -
. * B
. fon
S (8 Tl ¥ -
A |
b ) 1 ~ _ ) PR '
: MC( : 10 N \ “ o
E ) ) K 3
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Table 11
N . . - [ -
) Average Length of Suspensions for
. Black and White Students
. .. 2 [y -
: ] Average [ength - oo . '
— - . of Suspension: Schoo’ Days Last T
S . Elemen-  Secon- Per 100 Enrofted ‘ ’ : '
LT ‘Group tary “dary Total Students
: . White  3.25 357 355 11.04 .
- Black 3.9_1 4.55 - 4.45 26.74
SOURCE: School Suspensions: Are They Helping Children? ’
Children's Defense Fund, Washington, D.C., 1974 p. 71
Table 12
- o Selected Urban School Districts o
: Number Pun ent Suspcnded
Enroll-  Percent Sus- Over-
ment Black - pended . White Black; all
Louisville, Kentucky 49,133 510 1589 - 4.0 25 3.2
St. Louis, Mlssqun ', l()5.61r7 68.8 2,799 2.7 26 - 7 27
s SOURCE: Schidol Suspensions: Are They Helping Children?
Children's Defense'Fund Washington, D.C., 1974 p. 70 .
P \\
\_ u
B Table 13 i
. s R v -
Selected Ohio School Districts _ o
) Numher Percent Suspended Aver
o fnroll- Percent St LD Over- age
- District ment Bluck pvmlnlv- Whm Black all Length }
Eremont 6962 53 LI 174 422 199 oo
Xenia B271 13 S 65 11D 70 548
. Sandusky 6943 244 362 27 q2st s 12,63
Shaker Heights 7097 . 300 153 14 39 2. 263
. . '[ “ast (leul.md 8.168 93.8 820 4.7 10.4 160, 5:37
SOURCE: School Suspengions: Are They Helping Children?
Children's Defense Fund, Washington, D.C., 1974 p. 70 ’
R : 1
- .“ ,}
e - I - ’ i
. EMC o . . o . .' o - . '
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_black students prompted their suspension .or explusion, we, wOuld not

& . * N : ' [}
.

fg as it has frequently been suggested the characteristics of the

,v.,

. ’expect to find such wide variations, even to the point whetre black

students are not suspended disprOportio' “‘y. As the Children's

:Defense Fund noted in this regard "Whether administrators consciously

o _ . e DT S _

"enforce’ different forms of segregation, whether ‘they merely reflect

Jcommunity values and attitudes, or whether they fail to deal flexibly

and creatively with“curricula, teacher training, and modes of main-
taining a-good learning environment, it is the behav1or of school
administrators, rather than the-behavior of children, which is_in

questicn. (p 70)

<

Resegregation Processes. 'Test, racking, and Ability Grouping

L2

The task of developing mechanisms and procedures for achieving the

goals and objectives of American education is immense. No less so

._'appears to be the task of developing tools gor accurately assessing

' whether and in what degree those goals are being met., Our current

measurement procedures leave many dissatisfied William RaSpberrv,
an editoralist for the Washington Post, began his October ll l975
editorial' .. ,' S f: . =

A perusal of the July-August (1975) issue of the National

i-Elementary Principal Magazine might leave you wondering

" how etandardized tests have managed to survive. In

’

eighteen articles and an'editorial.the magazine devotes

g

"to the Subject, it is hard to find a single kind word

~ for standardized tésts.

a -
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Raspberryalso noted that much the same conc1usxon cou1d be drawn

from the March-April 1975 issue of the magazine where the focusn

e a

(3

4
was on L.Q. test. . - - B

~

“Though the concern over testing and its effects on ch11dren is
grOW1ng, there does not appear to be a retreat from its use, nor df

its central role in determining the creation of classroom groupings.

)

As was reported in the findings of a nat10na1 task force on the

effects of test scores as they 1mp1nge ‘upon ability grofpzng
1) Although unqualified approval’of.ability group1ng is widespread
among teachers, disproportionate numbers express'a preference for

teaching mixed, average, or superior classroom groups over

teaching lower achiev1ng groups."
2) The effect of ability group1ng on the afiective development

of ch11dren is to reinforce favorable self-concepts of those

- “

assigned to high achievement .groups, but also to reinforce
unfavorab1e concepts in those assigned to. 1ow achievement groups.
3) The findings of’ the impact of ability. grouping on classroom . .

groups have 1mp1icatlons for res1dentia1 segregation and school-
‘1ng t1ed to 1t. The issues- underlying ab111ty grouping and

T~ - R T R

desegregation are deeply embedded in our soc1ety and its culture.

The,matters reported here are integra1 parts of a larger docial

. 4. If one ‘looks back in this same magazine two years earlier, the
following. comments ,are offered-in an ed1toria1 on eva1uat1ng school |
personnel: » :

' "The  evaluation of §chool personnel is, by-its very

nature, a comp}ex and difficult task. But we should

expect no less™qf an endeavor that requires us to judge
* human behavior imr an obJective and rational manner. How~

ever, it seems to us that much of the recent controversy
concerning eva1uation reflects our current confusion and
disagreement ott ‘the’ goals ‘and obJectives of education.'
Nationat Elementary School Princ‘p__ February, 1973. p. 10

I

a E

.,
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'dynamics have rema1ned operant. Furthermore, the available eV1dence

0. - g

3

pattern, contributing to the'perpetuationkor change of that pattern,

but largely determined by . it.§~ .

!here is an admitted difficulty in discussing the 1nterrelations

K
e

of ability grouping, testing, and desegregation. There'appears to

,be no national and systemic research on this topic,-'Rather,'What"“*“V"f“f%%%ﬁ

is available are a number of studies that focus on particular

4

communities. - Unfortunately, little recent research has been uncOVered,

i.e., post 1972 Thus there is an extrapolation here from older

-- © @

studies, and the assumption is made that the basic processes and

auggests that the use of ability grouping and curriculum track1ng

4

- is national rather than regional and affects other minority students~'

rony

{
3

e school district at the juniorvhigh level, Track "A"-was the highest f“
"FfSCk; The«racial _composition was as follows" o | |
- . . i - Track A Track B . Track C "
Black ‘Students S 10% o o22.6% - 3B.3%
Weite Students - 90L T ”77.47, L e e

7\)—0.

6. «Gunthrope, M. B. A Comparison of Negro and White Student Participations»f

. -------—---—----—--..- - - e

as. well as black students.

¥

As evidence of the ways in which resegregation does occur through

: tracking, consider the f1ndings of the 1964 study by Gunthrope of .

o

Copeaque Long Island School District.6 Three tracks Wereused in the

Lo
- : . - —— o - . . e «
k3

.o : L

5. Hall, Morrill "Ability Grouping, 1970: ConcLusronsMand Recommendations.ﬂ

Center for Educational Improvement University of Georgia, 1970, p.3

4in Selectéd Clagses of a Junior High School Program. Unpublished .

doctoral dissertatiqn, New York University, 1964
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What makes these findings particularly provocative -is that in assessing

a

.
the adhievement test scores of the black and white students in the

)

: ,seventh and eighth grades, no. sLatistically s1gn1f1cant differences

T LW ..,»_M BB i

'were to‘be found.

o

Black students were s1mgly not being c1assif1ed

»according to their actual scores. . L I

JIn the now famous court case of Hobson v. Hansen, inVUlving the |

'Washington, D C public schools, the following data was presented :

indicating the interre1ations of race, soc1a1 class and tracking.

Percents of Students in Four Tracks in Washington, D.C.
High Schools,. Serving Different Socioeconomic Levels .

Lo

| of Neighborhood 1964 - 1965 .° ) 77
Median Neighborhood Income ° Special General Regular  Honors
Over §7,000- . . 7 oo 0414 7.8-43.7 ©46.1-80.0 10.2-17.1 -
$5,000-$7,000 . .- . %.,7.9.9 39.0-57.7 . 32.9-49.2. o
Under $5,000 7 9.8.18.2  54.4°745 ¢ S

Source' Findley, Warren G, AbilitngrOuping, 1970, Status, Impact _and
Alternatives, Center: for Educational Improvement,,Jan., 1971, p. 46.

. --.-n------------------n-----------

Perhaps one of the strongest, sets of data regarding the 1mpact of

variables Such as rdce and sociaI class on p1acement in one grouping or:

anotHer comes’ from the study of the p1acement of edUcable mentally'

retarded children.

RSP
2

-

Con51der the following chart: - 3 . T
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, , TABLE s .
* . ‘Summary of Enrollments in Educable Mentally Retarded (E‘\IR) Clnsses :
T o - in 1973-74 in Elve Shnes‘ ‘ . ‘
R . . . . o . Numbcr of Numher of ..
- . ! ' : 3 : : . - Districts Districts B
’ : . where whete =
' “. probability. probainlity
B e Baac, Number.,&_Pet::nL,Nnmb;r al M!acu that Blicks. :
: - of Districts with S percent o would b ~~woutd-be———m
Number * -which have more of theie total, fn EMR - in EMR
of Percent of Total, White - White and Black Classes Clastes . -
Number Dmx‘cu "and Black Enrclimeats Majority’ ‘Ma{omy Enrollments iz EMR 5 umes 16 times. . . /
of Reporting - in EMR Classes Black K Gl.:sse.‘ greater greater /o
i Districts MR roll- - EMR = thaa for - than {or .
- STATE Analyzed Classes Total White Black  ments Classes Total White Black Avhies °©  Whites
o 112 108 23 15 40 2 67 1 2 56 290 127 ;
ALABAMA -t ’ : ’ . (‘19.'4) (62.0) . oo ‘ . .
. 140" 70 20 b 36 23 s7 5 0 26 28 6
ARKAINSAS o .. (329) (81.4) .
. 151 148 - 25 1.0 4.8 53 'l29 21 0 8 - 67 .21
GEORGIA : < €35.8) " (872 )' - - L R ‘
YY) 103 18 8 26 51 90 4 1 23 36 8
M{SS_lSSIPP.I_ ’ . (49.5) (87.4) L . N
o8- 16 29 13 S1 0B 65 17 .1 43 30 A :
,SOUTH CAKOLINA i . ’ (51.3) 1385.5) - . R o

PRI,

Source~ Childrén's Defense Fund, Children Qut of School l974 p. 103,
as ington, D.C..

- WS am wp AR 40 WP WS u WD W 4R Gn Gn GR WU am 4R W am wn e - s am =S 4R Gn e Gn e Gn G s WP W ws am
v

"
!

" The cumulative impact of-data such as these is that ability gr0uping
- 8

and tracking can have a devastating impact on the abillty of school districts

to creace and sustain truly integrated educational sett1ngs. -When mechanisms
/ . - 7 -
are created which separateistudents into~categorie§, and‘those categories

come to have as one of their unanticipated (or anticipated) consequences the

. e -

\reinforcing of divisions between racial gr0upings'in schools, the difficulties
~for°achieving stable integrated milieus are enhanced. Furthermore, we have

reason to believe that the long term consequences of such tracking and grouping

are profOund for life chances and adult opportunties. ‘Thus. we believe _there is .

- .
. . L“

a need to'1l) understand these processes within the schools more clearly,
2)'to-learn of ways in which they'can be mogified or ameliorated so as té minimize

c s

&
K
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their impact upon not only the. racial dimensidnsain schools, but
the opportunities of students for a full and rewarding adult life; and
e e, - ' o a Ce ‘v =

- : 3) to pursue alternative strategies which. can be implemented to,

foster integration and aléo allow for the;diagnbstic‘ funq;inn in - }~Af

. . . i e B
::é*"W"ﬂw_‘“mw“““““e&ucatlan‘“O be'a helplng and beneflcial SerVice- ) ’ - -
. ”th\m o ' . . R . . _ik-,
. . _ _ A . PART-11 . : ; .
P . . - : - g ., ' ,v‘ ' v
= - ‘ A study of the rapidly accufmulating social scierice data on the
.o - processes of resegregation 1nd1cates that thesevphenomena are not

restnlcted to any spec1f1c geographlc or soc1o-econom1c locale. In

. ' ) add1t10n, these data serve to expose a more. fundamental issue as
well--the failure of American“publicﬁedncatinn.to provide a quality
educational experience for all children. AS'E}aﬁnety—has noted in'

- ,:.1 i thie fegard:the igsue ot deeegregatipn and resegregat%on can be

seen as components of the iarger issue of eqﬁality of educatinnal'

{a . opportunitx "Defegregation has expnsed'the problems that exist

'in school.systems which haVe'been papered over because, the schools

have been perm1tted to be ethn1ca11y homogeneous.’!7 . . - : .-

.

T

. Quote. after qgote similar to that of F1annery’s could be cited

PA in this view, but it would only be a reite;ation of the obvious to- . -'é

. say that not all children are receiving a quality education in
. AmericanAsociety. Both popularized accounts and systematic research

efforts haveirepbrted'on the Qieparatie§ within the public school.
hsystems across the.country;

L 7. Flamnery, Harold J., "The Role of The Courts in Educat10na1 Change"'
A ' INTERGROUP January, 1972, p.9

RO lA LY 3 - - ’ )




‘_"Ln their 1968 report'

.9...Ibid. pp-

-ZQ-. ~ ’ v

‘ »"_ ) . N A , | 3
An examination of these disparaties by the National Education

Association s Task Force on Human Rights brought them to conclude

>
. .

o »

AThe education availabie,to the'chilﬂrenvof the poor is inferior

in. regard to the amount and quality of facilities and supplies, the

kind ‘and quality of curriculum offered the quality of teaching

. and testing materials, and in the~preparation and experience of the

professionalastaffeegp\\32) , : l!v
\ .t '

-TherTask Force further:concludeazﬂ

We'find_neglectediand dilapidatedophysical plants:.a lack of

'e

e

supplies and facilities; high faculty turnover rates; questidnable

~ teacher assignments and reassignment policies' an inequitable

.idistribution of qualified teachers, questionabxe curriculum

0

e standards' faculty unceftainity with respect to students

~

;abilities and needs; programs and curriculum poorly administered

. ‘.)
g'and for the most part leading nowhere, high student dropout

rates because of students experience little'satisfaction

W1th their school life, and students being passed on frOm

grade to grade, always taught "at their level of need" and -
i:reaching high school - simply unprepared to effectively pursue

a high school course of study as‘1t is. now;constituted and

o

who will eventually quit school or graduate into a wasteland...pp 32 33)

S.V‘Report of the. Task Force_ on Human.Rights - National Education Associatlon

Movyember, 1968
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R ,The impllcatlon of‘summarles such as this and the research of . .
° . B T ) < 3

many others as well xs Ehat regardless of how ome wishes to deflne

“equa11ty of educational opportunlty not all ch11dren have 1t.

BN
.

Whether one sthes to deflne such equality 1n terms of equal

RN

s . . LR

achess to i ggts (fac111ties, teachers, currlculum materlals, etc )

fs.,'. or to utguts1(achievement scores, graduatlon, equal adult opportunl--)
’ ties, etc.), it is apparent'that it 1s-derer-' “'h' C e L
. R PR T o
' entially dlstributed in %he populatlon luthermore, 1t appears

- evident that the” processes of resvgregaLlnn LOHITLbUte to” the 1ack A

of equality, in the public svhonls. ‘hoth by negaLing-equal access to -

e

the total school resopources as well as by fnhihir;ng the*opportuﬁit#es

" and options available when [inished with schooling. For these
reasons, in add1t1on to the fact that resogregatlon negates the

ot

ngrturingand development of quality lntegrated settlngs, 1t 1s ‘both .

s B

. necesséry and proper that the Desegregatlon Studles Un1t address

itself to the study of these processes.. . :
". ce ~\. , I . ‘ /» o . v
L “Key'Researchable Questions - ot T . T -1‘3
. In addressing itself to the_study ofiresegregation;with an eye e

towards developing means to minimize its impact upon the processes

[N
i .

— .. of desegregation?'the following are seen by-the Desegregation Studies -

Unit as. key questions %o becaddressed-at this time. Sach questions
- . are at the very center of~present researbh'and plahniﬁg efforts in

_the Unit, lghey are offered- here 1n admlttedly br1ef form. .

4

---_----.---—-—--------u------—.-

" 10..” The Unit staff recognizesthat these questlons are not exhausmve R
T and wouldeelcome comments, suggestlons, or addltions to the list. .

n& . -0




Vo

Y

- =26-

White Fli ht' » LA ‘ . S

T) Why does white flight occur in some cities undergoing
‘ school desegregation,and not in others? B P
-2)- What impact does the availability of private and paroch1ca1
schools have upon white flight° ;’

-3) Are there variatiods in white: flight contingent upon rhe

particular form and process of implementing school desegregation2

“

4) Does white flight.slow down,stop, or cont1nue_atrprevious“.{

e rates in cities where metropolitan desegregation plans

are in effect?

o 5) Do innovations,within school systems (magnet‘schools,
-1 ) influence the presence or ‘absence of white flight’
6) For both the percentage minority 1q\the school distr1ct
lis there a "tipping point" which influénces the presence

or a'bsence 6f white flight?. -

Suspensions and EAplusions'_

L

1) Are'there variations in the suspension and explusion policies

5.,

between “those desegrégated school districts with high rates

rr»w~«a-—fi<andethoseWW1th low. rates’ L ' ' o !

2) Do variations in suspension and explusion rates’ vary with the

particular form~amd process of implementing school integration?

LY ° » : . . <

Tug

L
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“

3) As desegregatioﬁ o‘curs over time 1n a school district, canl;l-d"

I T
- . ki

_,kv,
one assume . there will be variations over time in rates’: If

such rates do occur, dare ameliorative mechanisms avai]able°

4) Do’ variations in adJudicaging suspensions and explusions:

f-'%.
W3

- PN

within desegregated school districts affect ratas?

>

5) What mechanisms appear most benericial to school disbricts

in ensuring equal and fair procedures with respect to

suspensions and explusions?'

-

6) What are the long term consequences "for: both the. academic'

-3

and adult career options arising from suspension and or

°

explusionZ

., o e s

Test, Trackingl;and Ability Grouping:

*,‘ :' 1) In what degree are. universalistic vs. particularistic

‘ o : RN

_‘evaluation criteria necessary in intggrated school settings to

*

{ . avoid resegregation7
2) What do we know of exemplary integratedlschool districts

- where evaluation criteria have not resulted in resegregation’ NS

-s: n . |

el , - 3) In those schools and’ school districts where ability grouping

f———
Ca —— e

o, and—eracking_hayemled to. resegregation, what policies fostered

‘such'outcomes? o S . L

o L .
4) Given the-research evidence.of the high percentage of school

districts employing bothnbetween and w1thin classroom ability

i

o ' v é grouping, are there both short- term and long~tefm methods

Bl Toxt Provided by ERIC




15 -

-28~

. avallable to minimize the impact on such grouping'procedurei%;>i

o

- & : . .
upon resegregation’ : o : .

It is with these questions in mind that the Desegregation Studies

Unit is pursuing the development of its ‘research for the
. ;{ ’
study and analysis of the processes of resegregation.~ It is --

recognized that some very basic questions concerning the policies -

,.and procedures of a large number of - school districts 1n the United

- s,

States are'being-questioned But it is believed that w1thout

-a scruitny and understanding of how resegregation works to thwart

*

-the establishment of viable and humane integrated educational

3

gettings, the.accomplishmentlof the goals espoused in the Brown

decision more that two decades ago will continue toielude us.

o
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